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ⅠとⅡの両方に答えなさい。 

 

 

Ⅰ．以下の下線部分のみを和訳しなさい。なお、設問の関係上、原文の一部を変更した箇所がある。 

 

 

In 1983, Howard Gardner introduced the theory of multiple intelligences (MI) in his 

book Frames of Mind. In place of the traditional view that there is one general intelligence, he 

contended that there are seven, each operating in a specific cultural domain
(1)

: linguistic, 

logical-mathematical, spatial, bodily-kinesthetic, musical, interpersonal, and intrapersonal. 

Each intelligence has its own core set of operations and supports specific activities. Because 

the intelligences are independent, most individuals show an uneven profile, with some 

intelligences greater than others. 
(2)

 

Journal citations favourable to the theory run into the hundreds, including some in 

prestigious or widely circulating journals. Most authors cite MI theory as an 

egalitarian alternative both to the theory that there is one general intelligence, and also to the 

practice of teaching a curriculum that emphasizes language and mathematics. 
(3)

 However, few 

authors have systematically evaluated MI theory.  

If someone were to ask, “Why is Michael a good dancer?,” the MI answer would be 

“Because he has high bodily-kinesthetic intelligence.” If the questioner then asked, “What is 

bodily-kinesthetic intelligence?,” the answer would be "It is the ability to use one’s body in 

highly differentiated and skilled ways, for expressive as well as goal-directed purposes, and to 

work skillfully with objects”. This explanation, however, is circular: the definition 

of bodily-kinesthetic intelligence is virtually a definition of dance, so the explanation says, in 

effect, that Michael is a good dancer because he is a good dancer.
(4)

 In fact, the explanation is 

less informative than the original question, which at least identified the type of physical 

activity in which Michael excels. MI’s reliance on this sort of explanation makes the theory 

tautological, and, therefore, necessarily true. It also makes it trivial.  

On the other hand, ascribing an achievement to an “intelligence” has a series of 

far-from-trivial implications. It means that performances are expressions of moderately 

general abilities, such as bodily-kinesthetic intelligence, rather than either very general 

abilities, such as general intelligence, or very specific skills, such as knowing how to dance. It 

also implies that whereas Michael may be better at dance than at other physical activities, his 

high “bodily-kinesthetic intelligence” should give him an advantage in these areas as well.
(5)

 

Conversely, he need not be good at non-physical tasks, such as writing poems or 

solving mathematics problems. Furthermore, ascribing some level of achievement to an ability 

such as an “intelligence,” rather than to an acquisition, such as “knowledge,” suggests that this 

level will be relatively stable over time, and that its origins may be innate.  
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出典：Perry D. Klein. “Multiplying the Problems of Intelligence by Eight: A Critique of Gardner’s Theory.” 

Canadian Journal of Education / Revue canadienne de l’éducation, Vol. 22, No. 4, (Autumn, 1997), 377-394. 
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Ⅱ．以下はアメリカ合衆国における進路としての大学進学について書かれた論文の一部である。下線部(1)

を訳しなさい。また下線部(2)の理由を簡潔に述べなさい。なお、出題に際し一部割愛・変更した箇所があ

る。 

 

 

Students’ decisions about college are not well understood. As policy makers respond to 

pressure from international competitors to increase college attendance and completion rates, 

understanding how students make enrollment and completion decisions becomes critical. 
(1)

 

Attending college often involves risk and high stakes, owing to the uncertainty of returns on 

the investment. Economists typically have relied on theories of rational choice, human capital, 

and expected value to explain the decisions of these “adolescent econometricians,” who 

evaluate the complex probabilities, costs, and benefits of college attendance. Various 

sociological critiques have shown how race and class influence student decision making and 

how these group dynamics account for differences in predictions of college costs and labor 

market benefits. 

Researchers studying college access have called for work on the role of aspirations, 

information, and social factors in college decisions. Because prospect theory and framing 

show how context affects which choices are made, they are useful for analyzing the decisions 

that real students make about higher education. In one experimental design, Page, Levy 

Garboua, and Montmarquette found that high and low reference points affected participants’ 

choices. The authors argued that students may view their parent’s education level as their 

reference point. If parental education levels influence student aspirations, first generation 

college applicants might be more risk averse than others because of their lower reference 

points, and they may be less likely to attend college for that reason. Another major factor that 

inhibits college attendance is its certain costs contrasted with its probable gains. Some 

researchers have suggested that improving the information available to high school students 

on the costs and benefits of colleges could remedy this uncertainty. For instance, low-income 

students and parents of color tend to overestimate the costs of attending college and make 

larger errors in their estimates than middle-class or White parents do, while also 

underestimating the benefits of college. Better-targeted information on the true costs and 

benefits of higher education can help, but information alone is not likely to be sufficient. 
(2)
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