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以下のⅠ・Ⅱの両方の設問に答えなさい。 

 

Ⅰ．次の英文を日本語に翻訳しなさい。 

 

I have offered evidence that some professional practitioners do have a capacity for reflection-in-action on 

their own frames and theories of action. I have also noted limits to reflection-in-action which result from the 

behavioral worlds and organizational learning systems that individuals are skilled at creating. I have argued 

that in order to broaden and deepen their capacity for reflection-in-action, professional practitioners must 

discover and restructure the interpersonal theories of action which they bring to their professional lives. 

What kind of a question are we posing when we ask whether such a vision is merely utopian? The 

existence of a widespread capacity for reciprocal reflection-in-action is unlikely to be discovered by an 

ordinary social science which tends to detect, and treat as reality, the patterns of institutionalized contention 

and limited learning which individuals transcend, if at all, only on rare occasions. The extent of our capacity 

for reciprocal reflection-in-action can be discovered only through an action science which seeks to make what 

some of us do on rare occasions into a dominant pattern of practice. 

 

 

Ⅱ．Active Learning とは何か。以下の英文を読み、作者の考えを簡潔に（2 行程度）にまとめよ。 

 

Although the terms teaching and learning are typically paired, those of us who teach know that students 

don‟t always learn. When I complained about this early in my teaching career, a colleague chided me: “Saying 

„I taught students something, they just didn‟t learn it‟ is akin to saying „I sold them the car, they just didn‟t buy 

it.‟ ” As Angelo and Cross (1993) point out, learning can—and often does—occur without teaching, but 

teaching cannot occur without learning; teaching without learning is just talking (p.3). Since helping students 

learn is our primary goal as teachers, how do we best accomplish that? The simplest answer may be to set up 

conditions that promote active learning. “Active learning” is an umbrella term that now refers to several models 

of instruction, including cooperative and collaborative learning, discovery learning, experiential learning, 

problem-based learning, and inquiry-based learning. Active learning puts into practice over a half-century of 

research that demonstrates that to truly learn, we need to make an idea, a concept, or a solution our own by 

working it into our personal knowledge and experience. 

Active learning means that the mind is actively engaged. Its defining characteristics are that students are 

dynamic participants in their learning and that they are reflecting on and monitoring both the processes and the 

results of their learning. As Cross (1998b) notes, a chess player may sit for hours without talking or moving, but 

his or her mind is actively engaged in studying the layout of the pieces and strategizing the next move. Highly 

skilled listeners who are involved in a lecture by self-questioning, analyzing, and incorporating new information 

into their existing knowledge are learning more actively than students who are participating in a small group 

discussion that is off-task, redundant, or superfluous. This definition of active learning, where students make 

information or a concept their own by connecting it to their existing knowledge and experience, is critical to 

student engagement. An engaged student actively examines, questions, and relates new ideas to old, thereby 

achieving the kind of deep learning that lasts. Active learning is fundamental to and underlies all aspects of 

student engagement. 
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