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ⅠとⅡの両方に答えなさい。 

 

Ⅰ．次の英文を、日本語に訳しなさい。 
 

One of the most important parts of education, and one of the most neglected, is that 

which teaches how to reach true conclusions on insufficient data. As a logician I am conscious 

of uttering what is, in strict logic, mere nonsense when I say this; nevertheless all success in 

practical life depends upon ability to perform this apparently impossible feat. The successful 

general is the one who guesses correctly what his opponent will do; the successful organiser is 

the one who can choose good subordinates after brief interviews. Even the successful man of 

science makes a guess which afterwards is verified. In politics, the data are hardly ever 

sufficient to enable a rational man to reach a reasoned conclusion, but they are often such as to 

enable a man who is both rational and shrewd to reach a sagacious conclusion. 

 

 
 

Ⅱ．“data literacy”とは何か、なぜ（アメリカの）教育関係者にそれが必要なのか、以下の英文に基づ

いて簡単に説明しなさい。 
 

The scope and nature of data available to educators is growing at an increasing rate. Parallel to 

this growth in data is the awareness that all educators must understand how to use tangible 

evidence to inform their decisions rather than use anecdotes, intuitions, or personal 

preferences. Helping educators to become data literate is not as simple as it may seem. (中略) 
 
The field is now working on a common definition of data literacy (Mandinach & Gummer, 

2012a). In this article, we broadly define data literacy as the ability to understand and use data 

effectively to inform decisions. It is composed of a specific skill set and knowledge base that 

enables educators to transform data into information and ultimately into actionable knowledge 

(Mandinach, Honey, Light, & Brunner, 2008). These skills include knowing how to identify, 

collect, organize, analyze, summarize, and prioritize data. They also include how to develop 

hypotheses, identify problems, interpret the data, and determine, plan, implement, and monitor 

courses of action. The decisions that educators need to use data to inform are multiple and 

diverse, and data literacy is tailored to the specific use. For instance, teachers need to combine 

data literacy with pedagogical content knowledge (Shulman, 1986) to affect instructional 

practice. Mandinach (2009, 2012) has termed this pedagogical data literacy, whereas Means, 

Chen, DeBarger, and Padilla (2011) refer to it as instructional decision making. 
 
The pressures and incentives that are driving the need for data literacy have come from 

multiple directions. Four trends also have emerged: (a) the increased emphasis on data in 

federal policy, (b) the development of the statewide longitudinal data systems (SLDS), (c) the 

growth of local data systems, and (d) additions to standards and accreditation processes that 

address data literacy. Furthermore, the push to use data is not unique to education. Education 

can learn from the trends seen in medicine and business, where data-driven practices have 

been embedded for many years. 
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