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問題１と問題２の両方に答えなさい。 
 

 

問題１ 以下の英文を全訳しなさい。 
 

A schema is a cognitive structure that helps us perceive, organize, process, and utilize 

information. Through the use of schemas, each individual develops a system for 

identifying what is important in his or her environment while ignoring everything else. 

Schemas also provide a structure within which to organize and process information. For 

example, most people have developed a mother schema. When asked to describe their 

mother, it is easy for them because the information is organized into a well-defined 

cognitive structure. It is easier to describe one’s mother than to describe a woman one 

has heard about but has never met. 

Schemas are relatively stable over time and therefore result in stable ways of 

perceiving and utilizing information. They differ from one individual to another, causing 

people to process information differently and to behave in different ways. They thus can 

be used to explain differences in personality. 

  Perhaps the most important schema is the self-schema, which consists of ‘cognitive 

generalizations about the self, derived from past experience, that organize and guide the 

processing of self-related information’. From an early age, we all develop a cognitive 

representation of who we are. The resulting self-schema is made up of the aspects of our 

behavior that are most important to us, and it plays a central role in the way we process 

information and interact with the world around us. For example, two people may both 

enjoy jogging and literature, but for one person exercise may be an important part of the 

self-schema, yet the other person’s self-schema may place greater emphasis on being 

well-read. The first person is likely to spend more time jogging than reading, and the 

reverse is likely to be true of the second person. 
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問題２ 以下の英文を全訳しなさい。 
 
 

Factors associated with self-harm 

Self-harm (and suicide) in adolescents are the end-products of a complex interplay 

between genetic, biological, psychiatric, psychological, social, and cultural factors. 

Experts emphasise diathesis-stress explanations in theoretical formulations, specifically 

that predisposing biological (eg, serotonin imbalances), personality (eg, perfectionism, 

impulsivity), and cognitive vulnerabilities (eg, impaired social problem-solving) 

combine with exposure to negative life events, including both early and recent life 

adversity, and psychiatric disorders to increase risk of self-destructive behaviours across 

the lifespan. There has also been growing focus on the functions of self-harm. A further 

theoretical development has been the distinction between factors associated with the 

development of thoughts of self-harm or suicide (eg, feeling defeated and trapped) and 

those that increase the likelihood that such thoughts will be translated into actual 

suicidal behaviour (eg, impulsivity, exposure to self-harm by others). 

 

Child and family adversity, maladaptive parenting, and parental divorce are associated 

with self-harm. Case-control studies reinforce the independent contribution of exposure 

to childhood adversity and serious suicide attempts in adolescence. Child and adolescent 

sexual and physical abuse are also associated with self-harm during adolescence. 

Exposure to negative life events is a key factor associated with self-harm. 

Additionally, individuals who self-harm report more stressful life events than those who 

experience self-destructive thoughts but do not act on them. Indeed, interpersonal 

difficulties during adolescence (including difficulty making new friends, frequent 

arguments with adults in authority and peers, frequent cruelty toward peers, loneliness, 

and interpersonal isolation) are independent predictors of suicide attempts in late 

adolescence or early adulthood. Cross-sectional and prospective school-based studies 

have drawn attention to the association between bullying and self-harm in both male and 

female adolescents. However, more research into the mechanisms through which 

bullying increases the risk of self-harm is needed, as is research into the effect of 

different modes of bullying (eg, cyber-bullying vs face-to-face bullying) on young 

people’s mental health. 
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